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INSTITUTE FOrR RESEARCH ON:TEACHING ', .
. . . . Coa,

.~ .
z

Teachers' tﬁOughté~and decisions are the focus of studles rurrenETy.'

LY
=

"
under'way at Michigan State University 5 Institute for Research on Teach— .
ing (IRT) The IRT was founded in April 19?6 with a $3. 6 mﬂllion grant from o

£
the National Iustitute'of Education. That grant has since feen renewed
l

~gmtending IRT s work through September 1981 Funding ie'also receiyed ‘f rom

. -
- — 4

'.other agencies and’ foundatione., Ihe Institute has major projects investigating‘

teacher decieion-making, including studies of reading diagnosis ‘and remediation, .

K 1

\
classroom management etrategies, instruction 1in the areas wf language arEs,

'reading,-and mathemaEXQS, teacherréducation: reacher plenning, %ffects of |
external preseuhee on'teaehers 1’decisione, soclo-cultural factprs. and .

. . ) . - T
teachers' perceptions of studenr af fect, ‘Re§Earcheré freb nany differene
discipijines cooperate in IRT research. In addition, public schpol‘teachér;,'

Y ) . " -3 . .
work at IRT as half-time éollabnrators.in research, helping to design agd

LY - . -

plan’studies, collect data, and analyzg resulta: . The Inetitu;é‘pﬁbliqhé&

o
» +

résearch reports, conference-proceedingd, occaqiqnal?papers, and a free

Y R
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quarterly newsletter for practitionere. " For n&re informatign or to bé placed

’ Y
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Ihis paper désacribes the Consumer-Validaticn process wilch ﬁas

developed by the authérs in co—cperation with the‘Murfreesboro City $chdol.

. "
o

. : - - Lot .
System, Murfreesboro, Tennessee, The Consumer—Validation model provides -

T a process for the dissemination of researcb-findings.to classrdum teadhers .o

¢

" and also provides a framework for the testing and implementaflon of research

.findings'in teachers' ClaserOms. This model 1s based on the idea that B

teachers ‘are the ultimate consumers of research on teaching and as, such are A

begt equipped to "test" research findings ip terns oE classroom applicability.

LY




- " HELPING TEACHERS USE RESEARCH FINDINGS: THE
' CONSUMER-VALIDATION PROCESS
. - Robert-E, Eaker. and James 0, Huf fman®

Al

- \
L

Althoughv teachers want to improve their teaching and: they bafceive -
réseareh on teaching to. be a viable way to help them do that, the dis-

semination of resea}eh_findinga has traditionaily been the weakest aspect

of practically every mﬁjor research effort aimed at improving instruction.
Most diaéem}nation mogela rely on the expository mode (berbal and print)

"to distribute informatisén to. teachers. &he inherens.pfoplems with this

- a . - . oo - .

+,‘approach are obviousg. "\ . - . -
r . ] ‘: . N

;Firan, people  learn through experience and the *full, use of their

¥ [

senges. - Yet, teachers aré& often expected to change very pergonal and
H P : * - t
[y . L '

complex teaching béhaviors through just reading research findings or

- . s 1, - - .
- heating descriptions of the work.that has been done by researchers.

¥
-

- . . > . .
This "qnedaensea" indirect exposure to research just isn't powerful

enouéh.to Tave much imﬁahf‘ S » e

Seconﬂ, Tesearch 13 almoat'%lwaya reported to have, been done by,

-

coblege prbfeasora. While college profeaaors may be the people best

’

°3uited to.do e&dlationai reaearch, teachers thep perceive them asg lackiag '

¥

. o,
. credibili$y in terms of having a realiatic underatanding of the world.

i

) of the.élaasrooﬁ.

. .

Thefé 13 ye; another problem asaociated with traditiomal diaaemination

¥ s Yo

qpproacheas Hany of the repetted research findinga are perceived by

*

!

» \ N K.*.}; . r ¢ , : .
é ,‘.- . L3 . . * f
i_ L ' % }.
. Eﬂobert*gaker and James Huffman are aaaociate profeasora at Hidghe .
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teacherg as béing vague.and often contradictory. Teachers sometimes
L F . ;

P
-

find 1¢ difficult to think of specific things they, can do in ‘

~

. thelr classrooms in order to benefit from réported Tesearch. For

.~

example, "the research that relates to time on taék has important

: ‘ .t .
implicatibna for classroom teachers.. While teachers'accept the notion
b e

that increasing ‘time on task pays off in terms of increased snudent

L3 3
i

ach‘evement, they have difficulty in conceptualizing specific‘ways to

‘
-
. L3 )

iniihase time on task Suggestions about how to implement Tesearch

. . i
o findings in the classroom is a factor often missing in dissemination
~4 efforts o , f -
> i -~ ) . . . =
) ¢ Realizing.these limitations %ne_difficultiea,'we develéped.a p%an
1Y . . . LA

to disseminate reseercn findiags with .tHe Murfreesboro City. School a

System, Murfreesboto, Tennessee, for implementatlon in the 19?9-80

-

. school year.‘ Cur 1ldea was to develop 2 dissemination model bhat would

-

-t . actually affect'the claasroom behaviors of teacheré The purposé of

1 .
” ' D -

‘ this paper is to describe .the Hurfreesboro Program and.provide examples

L s

. " LI -

s research‘findings in their claqsrooms.

L34

L _: - - .
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4 & 1 . % - , .
. - Background -

{f The program described in this papey was not the firgt work done
. 3 - S o

with Murfreesboro teachers in phe area of dibaeminating'reseqrch

[ -

findings on teaching. Two previoq§ in-aervice programs had been eon-" -

L
.o' o

'l ducted in which research findinga were deacribed. followed'by question

» . Y o

and answer sessions. These inirial sessions were importaht. Theyn.n -

" L] "

cregated an awareneas about research on teaching, and, apecificall¥,

* . - \

v the work,of the Inatitute for Research on Teaching at Michigan Sfate
. . ) . v, L
') ) ’ ‘,.‘ :r@'s’b b4
' - ! '.-1"_? Yor DR
v R o,
. - ' R "‘ [ *
’ . L T : ] N

r

of apecific ideas and activities that teachere\used in implemePting .

¥
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University. Secondly, these in:service ptograms helped to develop a

.~

climate that the teache;s perceived as non-threatening y
Although these initial s\essions did serve some WOrthWhile P'-ll'-

posea, they d#d not result in teachers tryjng, to ‘any great exnent, to

implement any of the research findings in their classrooms. ‘A number

of teachers expressed interest in continued study, and 2 program )

Y
-

was proposed that would stress teacher involvement and classroom implew

.

mentation-of research findings This program 'was avallable to any .

teacher, who chose to participate.2

| Goals of the Profram

In conceptualizing and developing the program, the following goals
N .

L

emerged: v ! ‘ B

1. Make teachers familiar with current research findings in
L T Lt
the area of teacher bdhavior. One of our primary goals

. ' ’
+ v

‘has sigply to provide teachers with a‘knowledge base about
. research on teaching.} Ine idea was to use not only the
* ‘ research findings being genevated by the Institute Eoc
‘ Research on Teaching, but the findings of other such
researchers as Good, Rosensnine, Soar, and Kouhin.
2. Improve individual teaching skills by having teachers
applylthe research findings in théir classrooms. The
ultimate goal of the program was the ipprovemenf'of C1£és-.‘

’ . . L

g roon ceaching. The program was designed to attémpt to
. . ! . -

3 . . -
bridge the ghp between research and practice,

3, Have teachers become more analytical about their own o

teachinghbehavior: "We hoped that the’program would have

R : S

,ZMany'ceac'hera earned graduate credit or in-s'en_rvice points through
parficipation in this program.

!




1 ‘ w
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S [ " . . i
- the carry-over effact of stimulating teachers to refléct
: ) I ’
on their.teaching. We felt that thejprocess of self-~
(J énalyais or reflective thinking would continue to pay.
.dividends even after the program was over. ) f

4.. Have teachers critically evaluate ;Esearch findings-in terms

of %Aeir applicability to Ehe classroom. An imporgant goal
‘ . ” . _{,& .
of ‘the program was to develop the idea that teachers, as.con-

sumers of educgtipnal research, n?edlto test research‘ -
findinga in their élaasréom33 just as Varioua'consumer groupsgﬁ'
test products. Tﬁis process concelvably woyld validate.
research findings. ?eachers might more reaéily try to

incorporate finfgged in their classrooms that other

teachers had found helpful.- Additioﬂally, this valida- -
tion process would generate new questions for researchers

to investigate. ¢

. 1Y
L ‘.
. Some Bagic Asa__ptiona T .
In.order toi&chieve the program goals we deueloped a plan that was
.. ) ) )
“based on the following aaaumptidhs. - . B T -

First, we assumed that the quﬂIity of interperaonal relations '

would be g key factor in achievigg the program goals. - We wbre aware
that ‘the word "research" iftherently scares many teachers, and we were
- - \ * ]

.

concerned that besause the program was to focus on -teachers' classroom

behavior, many teachers might become nervous or anxious. If éhe plan
were to encourage experimentdtion, cteativity, end imagination it

*

would need ko be as non-threatening ag possible.
Secondly, teachers would need to feel gecure in their knowledge®
and undérstanding of.particular research findings.  We assumed that

' o . . /

'IIJ




unless teachers developed a clear understanding of particular reséarch

findings, the chance ‘of- them changing thelir teaching behaviors would

.o L -
.-

be remote. . . . . - ’ .

Our thirdtassumption vas that the plan would have to focus on .

claséroom teaching bghavior. . In other words, 1f teachers were to
..Q
imgrove their teaching, the plan would need to shift emphasis from the

university classroom where teachers are told about résearch to the

-

teachers' classrooms where they could use, apply, and tést research. .

~ [ . 4 * ’

Finally, we felt that'a record or data base should be generated

¥ +

as teachers worked with the research findings. |If teachers were to

reflect on the effects of thelr teaching, and 1f they were to share :

+ \

informagion with others, then some sort of format needed to be

-

developed in which teachers' ideas, activities, insights, criticisms,

attitudes, and feelings could be recorddi. ’
\ .

Design of the Murfreesboro Program . e

t\
In order to achieve this variety of goals, the’ plan that eventually

emerged contained four different types of activities.

/
{

Seminars "

L4

It was decided that research findhngs needed to be presented to

-

the teachers with opportunity for discussion, so we set up a series

e

of seminars. The .crucial aspect of these seminars was enabling teachers

[
Ll

to galn a clear understanding of selected research findings. In
- 5{:
order to make the process as understandable as possible we decided
. . I
that the program would facus on only four research areas, and that

these areas would be dealt with one at a time. The research areas

were! . \ .

"1. Planning and. organization of classroom activities.

' ) } i

i f

L
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 Each of the Behaviors Listed in Bart Two. . The primary purpoae of

- ; ' ® "
. ‘ = t _ ‘ 6 ‘.,
A : ) ‘ ‘
2, htudentfpractice;and time on task. P .
3, Discipiiné and clasaroom‘management. ; . - ) \ f
4. Aﬁﬁective‘teachiug-éktlia: ! ‘éi ' .‘
_Research findinés in'eaoh of these areas were Synthesized and - :
nide as clear and concise as possible This process of gafhering, i .
. R ,

i

.endedo ) ) ‘ t ' .‘ ‘. )“‘

A\

-

&

synthesizing, and translating research findings 8o that they could be

‘more easily understood by.teachers became .the cbrnerstoqe of, the .
-\- ) =,- o "

Murfreesbore program. .ot . . . C e O
' Atdeach saminar, rekearch findings ﬂere presented and discussedp

When the.teachers indicated they felt that they understood the research

findings, they were given a form to £ill out, This form became the f-—‘-}
record-keepinggaspect of the program. _ oA S a B
- ‘ ) AN .o l [
. . 3 w . , N . . Ny . .
The Research Record Form . 14 . } .o '

These forms contained three parts, “They were simple and openr

. -
) . g

Part oné described the research findings 1n‘a'particu1ar area of"
’ L] - * h .' {l_—
focus—-for example, planning and organization of classroom activities.

L <

Part two of tﬁb form consisted of -a blank . page with the hegding, =
"Description of Classroonm Beﬁaviors Engaged in While Attempting to
Idplement the Above Research Fiﬂdings." in this section, teachers . >

were asked-to list and briefly describe the things they did in their

a»
N

¢lassrooms as they attempted to implement research.findings. .

.

» t . . -

Part three of the form was .another blank page with the heading, -

1

"Analyze What You Think and Feel,Abonk What Happened When You. Tried

this aection of the form was to have teachers refléct on the results

. L4

‘of their classroom behavior.\ $his section encouraged ;eachers to

] * £ ]

N .
. " . . . .
. i “1 . . ,
¢ i A . -
. - . . .
¥ >




' form was designed to have teachers critically evaluate the research

B . e v R o : _ o
. Classroom Visfggfiowgg .L\ . v i r . oL

"S.v'

., N 6;'

become‘more analytita; about pheir teaching. Also, this ﬁart of the

-

. /"‘ ‘ - “
findingg trft,they dealt.with, and.to later enable them* to share-their
- LA g-;'& . . ."

- - "

[ . - * .
findings agd fieelings with each other, > K - L

L . “r'. >
f

3 LY +
A .

;Afte: each sedinar,.teaehera attempted, for a two-to-three week

' ¢

period,‘to implement the research £indings that had been presente&.

e g <!
‘It was recognized that there would be a wide range of teacher needs

dur:l.ng these implelentation periods. Some teathers 1io:Ou.‘lcl simply n
reassurance, while others.might need,eoqeone to actually demohstrdté

Iy .
or make speqific suggeétions as to‘things they might try. Ve felt
’ f * ™ * "
that the sunccess of the pro ram hinged to ‘a great extent on class;oom

t —_ .

- " v -

visitations- A C K Lot ’ o ST 1

’

w ‘ : "

. Y .
bat rither were deeigned to. be collegial and helpful. Often a great{

deal of time wds spent with an individual teacher in i particular

El t

school - Dn other occasions, ‘meetings trere held withrgroups of teachers ‘

in 2 particular school,' There was no set format "or procedurg ﬁor the
. ﬁ_'-J ’ " - N ’ ).
classroom visitations. . ) L

N
»
t N

The Sharing .Sessions , ' - .

s

'Aftet teachers'spenh ‘two to three weeks developing ideas and - i

activitiea in their classrpoms, they met tagethet in A seminar to
.o ’ [ . . "
discuss and sharé what, Happened during the clasgp $mp1ementation i
, . , ) L . ) -5 ) N .
phase of the progrdm. These sessions seEVed a '‘eouple of purposes ; .
. i o

pud proved to be very,benefici‘;.~ s

1

“The first and most obvious ;purpose of these' sessions was a
‘,»‘..l.q. ) . .

sharing of activities or'idpae’that teachers .came up with while: gt temp-
™ . . .

The classroom 'visitations were not so much.observational tn nature,,




ah,

- L ' . * ’ \ 8 '.
- X . . . -t ;‘é .’ ¢ ,b .
ting to implement findings from a particular area of ‘research, For
. . ~ . S .
.- example, after the teachers had worked on increasing time on task, ".
yl - * £y
they brought ideas like the following to the sharing seminat:
" . IR, Children keep a marker in thein\reading books so :
" *  they cal turn quigkly to a new story or return i
¢ to the place where ,they were preViously reading.
sa% . ) - - ., B
A Consumable Morkbook pages are removed daily for - v
. . checking That way, children-begin on the first .
page of their wd%kbook. I . .
LS N - s L
K . N S
. 3. A'child having difficulty staying on taak is ‘sur~ i / g
0o ) rounded by childten who have goodrzxprk habits. ‘ N
. ..' . \- ;oo . \ !
- 4, ‘Tutors, student teachers, and volunteers engage ’
.. K individualrchildren in spending more time ‘on.task. _
' - - - . . *
o, - "Because the teachers shared their 1deas and activitiea with éach
? * £ = : *
‘ other, the quantity‘of’ideas that each teacher. learned was increased.
* ) For exampleh the teachers camej?p with- approximattly 34 separate ways
-,\ N b L3 N “'\
. of improving organization and planning for instruction.
- - RN o .
. Cf courle, not all the things teachers tried‘workei Some ideas .
vy
T . T . .
dhed very bositive effects, whiie the efficts. of others were marginal.
- Stffi others, while they hay have been good ideas,.just did not seem
d ‘to work well in~the classroom. This type o§ teacher aﬁalysis and eval-
o - uation wes “the second. important aapect of these sharing Bessionb
. FooT ' :
= Teachers‘iearned to evaluate’ research findings and at the same’ time .
o -they became more analytical about their own teaching. . T
- ]
. e A.major goal of theae Besaions was to have teachers {ntEract With <l
each othen about teaching. On Eeacher pointed out that teaching, is
. _v - ot . l N . . . . - ,'_l ) N .
rarely the focus ‘of medtings teachers are asked to'attend, . -
' One laat point'should be made abOut these shantng sessions, Teachers

- perceived the ideas of other teachers to be more credible than those

¥ L}

of university profeasors. In other words, rather than relying on profeb-

-

sors trying ‘to sell ideas to teachers, these discuaaion sessiona capi-

-
. v Y

~talized on ‘teachers sharing experiences with each other., -
a A .

* .

. N et i N -
M . J -‘.L-J ) . - »
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P - Activities Developed by Teachers for 'Implementing' . S B
! ’ o, Research F‘indings on-Teaching ‘

a . P

-
P

ideas. for implementat‘j.on As was explained previously, teachers were -

. asked td record activities that they developed and, tried, 1in their class-

rooms under the four reséarch areas. We list here some ideas and, ac-
3 \
YT o tivitiea that ' teachers de.veloped in the Hurfreesl;oro program.

L . e, ’j -

are quite simple and ‘obvious, \tbhile others are more creative and ecom~ .

3 Soﬁe

- . plex. . 8§Ince thé Murfreegboro System consists of grades_l(—ﬁ, the

. ®  activities were developed'by'eleufentary teaohers for, element-ary

* -
. .o n
]

classrooms.- Also,.dt 1is important to rember that tHese lists

5 - . -
. 4+

r'Epr.eaent tha work of a group of tea:ch‘ers who attempted to improve

-

tl;e:l.r teaching by using the findings of research on teaching ,studies.

) ’ .‘ 1 ) , ; ) ' - ]
_ , Some\S‘&_i‘fic Activities Rela‘ted to O_ganization and‘,Planh,inJg ) )

N ...'-

‘. o T 1. The teather frequently chec‘ks aqd disdusaes ritten work L
with individual pupils.' The work ‘is stapled -together and P
i sent home to parents periodically. :
» 2. To’ control traffic when restrooms ‘hre located outside the
. ’ . " clagsroom, an appropriate. number of passcards labeled
" % "Boys" and, "Girls" ate provided. Each pupil takes.a
I, card' when leaving the clagsrdom. ,Other children may
. ". - " leave only when a card is availabla. . {3 .
. .- c I g
5 . . 3. hildren's papers ate checked during-rest time, having -
* T one child discuss his/her ,work with the teacher at a time.
) . o7 ’ ' o ' - -’ - ,;“ LA
‘ y 4»  Chiléren l4ne up. alphabeticallyy” - &
o 5. When groups of children change élassroomsfa, eard fabeled.l_:_
. ' with the teacher and subject is held up to i?%cate where
' ‘tines ahOuld, be formed
' ) * K ‘_, ' - " ) -.. . ) ’ ~ ‘-. -_:t il [

3'I_L'l'ae activities and jdeas listed in this aecti:)nfhere developed by
teachers ‘of the Murfreesboro.City School System. They wepe edited and
synthegized by Margaret Salisbury, a supervisor in the. Mur reesborg
. School System, and Frank ' Turner, principal of Hobgood Elemem:ary School.

“ . . . ) " . ‘- '\. &

wh
hh |

’

Huch reported regearch often does not. provide teachers with specific

Y

£F




? Lo ’ oo ) 10

] '," 6. Seating is arrange:d 50 that each,¢hild tan gee the board,’ o,
o « chare, or whatever is’ the focus fq,r inetructian.

7., The teacher positions her/hin;;self 80 that all pupils can 4.
s : _see®and be seent ’ ) Ll ) o R
. . ) ., .f
* {J." , t ¢ * PR “s v . -
8. Prior to the. pupils goihgg to* activ%les outgide th oLass- Ce
» Toom, materials are,distributed in readimess fo-r e a"ct,ivity

Yo * to be conducted upon their retuyrn.”” -, ' ¥,
- . ' R .
‘ 9. Brief breaks are scheduled®between lengthy periods of :
. ' instruction. . *  *° L . .
f . . - .
' L] vt u
K 106, Pupils are immediately rewarded fors entering the To0
7 a quiet and orderly manner. X W, >
11. Pupilg’ work and contracts are kept by pupils in pocket .
. folders > . .

-

ment provide& pencils at other times to avoid sharpening .. “.- )

2. A £ ime i!kprz'/ided for -sharpeniig pengils. A loan arrange- .
p
-when it W y .

uld be diarup tive ot

. Lt
13. A buddy system is employed to improve G-onduct goingaﬁd
from restrooms. ’ -

f:’,‘ - ~ ’ o - i . . ’ ., =
- l& " The, 1ns\,t.r}| ional area of, the media center 13 arranged o
+, ° ' avold ghe direct flow of rraffic. -. , “. T .

" . L N

' '15. Audip-visual maﬁerials are set up before’ a group «of pupils
n ’q‘\ ) B ] entero . L ~ ‘ PR ]
@ \ o used ~ - LR
16.%/ Materials to be used in the lesson are arranged'sequent—ially. .

17. Ndmes of students are learnéd through the use of ‘namre tags, . |,
oral data, pupil sur¥eys; questionn;ires,’a}d autobio-

, - ' oL graphies, . C *}\ﬁ
" ¢ ) “”3"* ’
Py . 1_8. Class officers asaume responsibility for many routine

activities. s

1

‘19, U’ e-a."clock" with movable hands to show a child’ the time .Y
which s/he 1s expected' to completé a task. c

2

-

, 20. Suggest to children‘ that their imitate an ‘animal to get
' ' desirable behavior. Example: "Walk in the.hall as guietly
. as a mouse." v . I '

i ' . . L

. | "~ © 21, Pupils' names are called softly to improve Listening.
< Ny )
A TN » 22, Children ret:urning from the restroom tap.’another child to
T . * .indicate it is his/her turn., . .
B . (O3 ‘ .
.1 . ¢

b, .

. ) ( - . A
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L ‘,' "23:" To insure that ‘each child has, opportunity to participate,
O ' % name cardg are used..- The teacher removes a ngme card as .
N - . » each child is- called on.

.
. a .. -

. 24%, To avoid the confusion of staggered dismiSsal a}l children

oy LT . . prepare for dismigsal prior. to & final, quiet activity,
S . ..o g’ "during which children leaVe quietly at the—eorrect time.’

’ SRR 25 “When possihle, deska aré/nsed, even for. small-group {nstruc-
" tion, to avold confitsion’ and disruption when using materials

.; '.‘-k .such as workbooks;
. . - , : "
... 26, (Class 18 begun with an aCtivity that requires participation
. of all children. Example! echo-—clapping. .2

" 2?:|'hbpreviated signs printed on cards 3re ysed to signal -
a.-spécific behavior. Example: §S5S signals "gtand, stretch
sit"; CU signals "clean up”; D signals.permission to "go
for drink " o o . )

*
- r - 4

L '-%?: T ‘e age milk money, each child 1is given n envelope with .
" * his/her name on- it. Honey 18 deposited i the envelope
oo and 1é?r on thée teacher s desk until needed.’
B 29. Helpers are seiected for one week rather than Yor each
" daY' ’ " . . N ' J . [ . - - o
] & ) : -t ' - -
. 30. Students maintain a small‘notebook to record assignments,
specisl eveﬁts, and ‘the.like, to be initialed by  parents.

31, 4 louJ’vo:\e’is avoided.‘ A conversational voice is uaed

. % when addressing.&tudents in the gymnas ium. ‘This tends’ té

N S quieten the,group. R ) ’ s -

32, When questfgnning, call on individual students in order to

avoid loud, choral, sﬂbntaneous (often thoughtleas)

-l answets.-

- ~ .

. 33. The teacher locates him/hergelf in the area to which groups

) are-called or assigned. This is cpnducive to more orderly.

behaVior. . - . v

b

A

- 34. For manipulable activities.Jlr young children work;in very
amall groups._

] . -
Il

=
fSomejsgecific %tivities Related to Time on Task . )
L t. P -‘ . ) - Q *
1., Child n who compl¥te asaignments on time are given tickets

. for special privileges., N . .

2, A attivity tenter provides opportunities for children who

‘ : comﬁlgte assignhenta early,
v ‘ : - .
3. Patent volunteera ¢ome once a week td hear children say  °
the1r~uord lists, * . . Ca

. - .

. .‘ ‘ - b 16' ’
IR N e .
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3

4

10/

11.

12,

T

13,

-
N

14.

-

‘Ghildren check out pacKets of flash cards to tdke home for
'practfting number, facts. .

Cdnfer with each child once, weekly to discuss his/her

.‘-

JTutors, student-teachers,
»children in spending more time bn task. . -

"work 1n detail - T, . ,

Work not completed at school is taken home to be completed:

Seating is arranged to reduce studepts being distracted
froq thelr work. . . .

Study time 18 supervised by the teacher and help is given
as needed.n

A . *

12

1

A child haying difficulty staying Op.task 1s surrounded by |

L3

children who fave good wqrk habits.

and volunteers engage individual

‘ o

"SRA Kits and similar “activity programs provide independent,
supplementary experiences to increase individual reading
skill, . >

C o v . ,
After a reading lesson, children go to a listening: center,
for a reinforcement activity and then utilize a worksheet
on-the gayge skill/concept. - . '

Individual contracts are used, enabling students to work

toward their individpal objectives in any segment of time
available to them

’ . L | I P . "
Ribbons are awarded to clildren who demonstrate improvement

—

as-a regult of at-home practice.

— .

A'booklet is made “for each ¢hild in which s/He pastes pic- VT
. turés, “eut from: magazines at home, to'lllustrate consonants
. ’‘belng learngd at achool. When the booklet is {Sturned

. a star is given for the work. ¢

? ':‘4 E * .. o - {,."'

- 16,

15,°

. -

Children are asked -to listen for sounds.on thelr way to .
and from 'school to heighten their awareness of and response

) to sound. .
4 . -
T l?i: A booklet of math activié!es for use_at home 1s given to
- children needing’reinforcement. Parents'are given direc-
tions for use of the material. -
i X 18.. Home study packets are given to stug¢énts on the first day ‘

of the school‘week.” These may contain handwriting sheets,
» -phonics exercises, flashcards, ot.puzzles: Work 1s re-
=, turned and checked on. Fridays, N ™

- "19. Free play 1s the reward for students who are dresse&
~ s . appropriately and on time for gym actinvities. . e

.
v R . . N . .
. ? . ’ . » K

o
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20,
21.

22,

‘23,

~

35,

26.

- 27,

" 28,

24,

. material ready for use.

Some Specific Activities’Related to Classroom Discipline

A bell is used to
chahging oenters, and the like.”

aignel getting réady(for a ew task,

o+

Yy P

.. -

. Children keep a marker in their reeding booka a0 they
can.turn Quickly to the new atory‘ J

Conaumable workbook pages arge removed daily fov chécking
,Children then always begin on the first page of. their
workbook.

-

-

- v a )
Children are given a topic that will be diacuaaed ‘the
+ following day. They are asked to fiﬁd one related

fact for sharing k

The muaic teacher incorporates activities to reinforce "

and aupport hstruction in otBer curriculum’ areas.
+

*

-

3
.
'
-
+

s ’

Students make up their own games to reinforc7 1earnings;_
+A.daily master schedule Is given to atudenta to encourage

on-time performance i .

[

Upon entering the claaaroom \students begin work on a

. math challenge that has been placed on the chakaoard
{ r E] -
Appropriate reward is given to those students who demon-
strate reaponsibility for being prepared for learning '

‘experlences on time-—have'pencil, paper, books, and othet
-

&-

‘n

“

- ¥ L]
RS

The-folloning éctivitieq/précticeq‘are letter coded:

_.A - Withiﬂnesa P C - érohp Focus‘

- B ~-. Overlapping D - Movement Hanagqnent
W

A routine achedule ‘and the sgme’ basic procedurea are main—
tained daily._ (D] , 4
. s .. A .
QuestibnsLere(Stated befpre a child is called upon 'to /{4/ ’
reapond (c) o . T : .
"Buckets" containing cfayona, aciaaora' glue and the

"like are placed -on each table where these. mﬁterie&s afe
needed (D)

o =N

gt

-

H
»

oy

- . 1

- . ., oy
Children are seated together when the téacherffalkf to
them as a group, thus aveiding. the necesaity for .being
heard by children scattered’ throughout the gymnasium.
(A) (Phyhical Education Class)

When iptroducing a new activity, the procédure is illus-4

trated on a ‘ghart or porteble chélkboard N (Phyaicab—-:’
~Educetion Clasa) N . :" -
‘ 18 oo’ .
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?'

- L]

Students erk "walked through" new activities when this
1s helpful,, (D) ' (Physical Education Class)

!
1f'a child misbehaves while directions are being given,
tthe teacher stops, uses non-verbal cues to indicate, .
disapproval, and waits 2 reasonable time for the child's
attention. (a) .
A migbehaving child 18 told what is expected of him/her
and what will happen if &/he does as s/he '1s asked--
a positive approach. «A).

, A child 1is aseigned to greet visitors to avoeid disrupting

teacher instruction. - (B) i A . 1
Works eets are placed where thildren can begin work
immeddately upon errﬁuel. (D) .

.o

' When questidﬁing, the teacher-waits for most, children

to.respond by reising their hands before ca{ling of a
student. (C) ' .

Children are helped to anticipate activities for “the day
in an eérlyémurning planning session. (C)

A large.cardboard poster displaying the nqmeral a3
reminds children that only three pupils should be at

the watey fquntain at one time. (B) . -

- P

Qirections are given without pupil interruptions.
Questions and requests fot clarification are then

.- entertained. (D) L . o ' -

0¥

. -
* .

‘A visitor entering the room. 1s recognized non~verbally

by the teacher yho then waits ‘for- an appropriate time,
to speak wit at pergon. (B) Lt : "\

L
b3

Materials for the next ectivityaere distributed whilé

students participate in an activity not requiring teather"
. direction,, Examplé: the siﬁging of a familiar song.

(D) (Husic Class) - . .- t'J
. " M ‘, . . R 3
Students treck[record their cdwn behaevior patterns ¢n
a simple checklist using” happy or sad faceg. .'These
are then teken hOme for parent signatures.. (A) )

9‘ w\

>

?len and give specific‘infbrmgtion for independeu;

activities to be_purSued ‘by students who finiah aesign—
ments early. (B) T P S .
Students-are motivated and alerted by tegcher state-
ments such as "Think abﬂ\t this" or "Be carefulr™ ()

Equipment 1g taken away from children when they ar mis- e

using kt.. (A) ’ ] .

¢

14.

-

-
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* : '3 . J
A The purpose or value of a physical education activity ;

|

- 26, The teacher avoids calling.on pupils in an‘obvious,

4

5 'is explained to the pupils. <) .

o ‘ j

3', 2?’ When a child: 1s having difficulty ansdering g question

orally the, teacher uses what the child says to encourage
g/ad guide him/her in this effort. (A)

23, Stuaent~teacherb are prepared to conduct change-of-pace

activities’ when they need to take over due to the teacher &
being interrupted. (B)

24, The teacher moves 'to tHe mishehaving child and in some
way, perhaps nonwverbally, indidates awareness of this
behavior ,without breaking the pace of the lesson. (A)

' ‘ . - -

25. Whén several childrem need the teacher's help at the
same time, s/he maintains eye contact with the one
receiving assistance while touching others to indicate

awareness of thelr presence/meeds. (&) 7

predictable pattern. (C)
<%

27. Affer one pupfl responds to a question, others are
involved by the»tea !33k1n8, "DO you agree79" (C)

28, To keep children alert, the same pupil is, often called

on several times-in a br1ef period of time. () Cx
29, When testa are being given, a meaningful assignment

1s written on the board to provide fgr those who com-

pléte the test early. (D)

’ El
;]

30. After working with each reading group, the teacher
- . moves about in the room to monitor individual activities
and give assistance where needed (a) .
31. The feacher makes Ait-a point to sit with pupils who
misbehave in .the lunchroom. CA)' “n ,

32, Puypils' names are used by the teacher in stories being
tdld to teach or illustrate a concept (C) .

. -~

33, A misbehaving child 1s -given a leadership experienca

o

Lg

requiring .him/her to be a good example: - (A)
34, When it fs desirable for'chifdren“}n‘a gfbup to- focus

careful attentidn on the teacher, they are told that

they may be called on for, this-activity only by the .

teacher pointing to arm - individualﬁchild ) :

/\ -

dgbe activities are used to achieve desirable behavior.
r ™ Example: A maglc spell.is cast dn children to keep

them. quiet for an activity4such as preparation to go

home. Qp) ’ - ) .

v

“




sl

T . when they are’ ebBent. - .o Vo

félﬁ_ talk about losing a pet or a similar difficult exparience.

¢ . - "-'» ..
® . : T e

. . - - - . e Pl

x e

. L R
. . . - 4

-
-up_'. T L

.. 36. Establish with children what pmocedurée are to be followed ’

when the teacher {8 Interrupted. “Maberialg for this are
kept at hand._ Example: desk réaders. (B)
- J‘! ,,.)
31, Pupils often check their own qbrk\when this can be a
learning experience for them. ..(Children enjoy ysing red
pencils for this purpose 9% £C? . .

a ’ .

38. General rules»of behavior'are set at the beginning of- the
~;> school year. The teacher g attitude is a positive.one
that indicates anticipation of cooperative behdvior. (A)

Fl

39. When a question is askedv-seyeral children are called

( ron by name to think about the appropriate response should
the one recognized to answer need help. (C) -

-

. j .
Specific Activitlies Related to Affecti¥e Education
—

1. When a student is ‘insecure at the “beginning of schogl
or.when a pew student comes in, another student.is ¥ |
asked to be his/her buddy, helping him/her to become 1
familiar. w}th classroom routines and procedures. .

2.~ If a child is troubled for any réason-{problemé at -
home, for example); s/he 1s kept espécially busy with
pleasant, meaningful activities. . .

POy

2 . I| ! LS
T P The -teacher sits by a difﬁereﬁg student each day at
“ye lunch and engages the student in conversation.about his/ .
_her personal’ iﬁterests. R

4, The teacher calls the home to inquire about&children

-
-
.

- 5. When a- student mmites a %oodgstory or poem, it is read
* _to the class. D . .

L3

)

. . . wE L . .
6. The teacher comments when s/he notiées.a student with

" a new hair style, wearig&;néw clothing, .or any othet _) T

! o such tlﬂng _

iy The teacher occasiongllyhjoins pupils in their play— !

ground activitias. g . ;
“ e . .

- The teachier ‘is careful to Iisten 1f a pupii needs to~ * *

9. The teacher occqhionally shares &8 funny or unusual
e ‘pérsonal .éxperience with pupils. ’ *

— o

.~

Il

10. The teacher shows Interest in pupil 8 outside activities
“such as soccer, Scdut actiyities, basketball, baseballg'
and ‘the like. (Local newspapers are a source for such

_information. - Clippings may be digplayed in the classroom. )

- Y

.i‘ . VT . . . ‘ ./

4
*
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11. On the last school day of each week,]pupila tgke home "hrag
" sheets” which hummarize their behavipr and-performance for
that week,

- L}

12, Both the acceptable and deviant behavior of characters in

. acoriea are discussed with pupils . ) .ot

. 13. The teacher attempta to greet each child pereonally when .

. 8/he attives in the morning. ) _ ‘
14.. The teacher arranges for a weekly conference with each *
pupil, encouraging the sharing of any ‘concerns.

\.
15, "When a parent comes to join hie/her child for lunch, two .
friends are selected to ait with them at the guest, table ‘
16. The teacher makee,muth use of pupils’ names, birthday tags,
helper tags, charts; and the like. . . T
17. After a child has, been absent one day or moTe, the teacher
makes it a point to welcome him/her when sihe returns.
* This 18 done before the‘cliss so that the child feels -this
is a welcome from the entire group,
‘ -
18.. The 'teacher occasignally serves hot chocolate on a snow
ﬂay when school begina late. _ ‘ T on
-19. The teacher eometimee serveg cookies as a way of eayigg
"thank you for good wotk ot behavior. .
. - ¥ B - .
20, Occasionallydd'child is allowed to give a performance of; . 4

'«*J sqmething learned elaewhere (plsy piano or other 1nstrument,
dmmﬂ . N <. . ,

. s ’ a v f
21, Student intereata axe accommodated by some_attention to
livea of currently popular musicians. » .
l""‘ } - . . . "'
22, then feaaible, the physical education teacher adminieters
fixat aid rather than aending a child to the clinic.

N .

23.. When & pupil is hoapgtalized, the teachen visits him/her. .
) . '\. . -' ’ ) Lot ax )

24, The“teacher is careful to respond emthusiastically to * -
. childzen in but-of-achool situations--for example, at the

, * grocéry. store. . R g \ LT

. ) Yo “J . . . .o o .
25., -Hhen‘there‘ appropriate opportunity, students get to meet/
* know'other mémbers of the teacher's family. - y { “

26. Children 8 successes are poated Example: ,“I'canﬂtie my

; _ah&ea. .' ' : K ] . ) - . ’ L

. . . .

27. A-”atar‘of the "wegk" (a pupil) 18 featured on a bulletin ]
boardi Pictures, hobbles, art work, and other items im- .
portant to the child may be displayed. . ..

L




L

' 28. Suitable game activitiea are used in brief segments of
time after work is finished.

29. Students are welcomed with a bulletin board:s Example:
" records are made from’ grt -paper, atudenta‘ names printed
on them to be displayed on ;he bulletin board.

- 30. Opportunity is provided for students to recoed, on tape,
information abgut .themselves, ahd the tape is played batk ;
for the class.

" .

31. A bulletin board about bné ch:l.ld features a.book in which
. ‘his/her classmates may write pogitive stdtements only about
that child, (This child 1s designated as the special child ~ ~
- of the week.) ' o AR .
Y - . » 4
32. Each group of .five children draws a composite picture of
an individual using the best features of each member of

its group to compose’ the picture.'

-

’ Y
33. The teagher’'makes a conacious effort to be him/heraelf
; .\ "to be genuine. , . S

pupila to help one anoﬂhsz’with problemsh

-

j‘(fﬁf% 34, The teacher is alert(ko opportuni;ies for encouraging s,

35. Th;pugh total acteptance of each student, the teagher
attempts to establish a.climate of mutual respect. ‘*%}
Feelings of individual worth are enhanced by a touch, a
compliment, a peraonal conversation ) . . e
36,. One child draws the name of another child from a box. S{hE

then says something complimentary about the child. . f
37. The teacher makes an effort to mention in &onversation’
* with pupils common interests, mutual frienda * relatives,
hobbiles, and—ao on. ». . e ALV
" ., 1 * (‘ = . ’ . ’ﬁf
L§~§’ Cape is ,taken to display plqturea and ‘similar.mateiials ..
r . at pupila eye lev?l ) . -

N§?° 39, When the libgarian obégfveé good behnviqr'on the paft

Yo of _an often troublesome ghild, s/h¢ immediately gives

wFoT

"him/her a certificate of good behavior to take back to ,

the clasbroom. .
LS . N L

Refiectiona \‘ T

A . ' 4

. As'a reault of. the work with the Murfreesboro City School teachers,

we learned some featurea necessary for aucceaaful diaaemination plans,

One featu%e 1s the neCesaity of a peraon whose role it 13 to atudy

(Y . A %

resesrch £1indings, in;erpret those findings for tlzssroom teachera,“' 4

y
¥

I R ' M

N N *,
. ")f'} . [

. . N
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demonstrate them,in classrooﬁs, and anaiyze with teachers the'resalts

1 .
.

of thelr efforts to improve instrhctiOn.

. . "

Those who find themselves in.such roles (teacher educagors, super-

visors, principals, for example) must possess certain skills to be

succegsful. PFirst; they must be:interested in and kgow about researcﬁ
- . ' \ )

efforts that. focus on classroom‘teaching. Although they do not have

to possess the skills necesssry to do research they must value the '

. \.
* work of the researcher and educational research in general. Too, those

who f1ll this ro}e must understand and be familiar with the world of -

N

»

the ‘classroom teacher. Researchers are often lacking in regent K-12

- »

teaching'experience, and this causes a lac% of credibility with class-

. room teachers. A person:who +is knowledgeabie of research, yet has {

* s

. ; . .
gaps Finally, this role requires a pérson who has 'effective inter-

. personal and commynication skills. Teacping is a verp personal behavigr.

A peréon\who-worhs with teachers in attemptiné_éo'bring‘about improved

. SN - , . . .
teaching pust be sensitive, gmpathetic,and possessjthe shilis necessﬁr§
to'créats a climate of trust .and enthusiasm. ‘ i
" The secand important feature is a conceptual frameaork for collabo—

ration with teachers. *he ~term "consumer-validated research" reflects

.

the idea that teachers,should and cah play an importano part in devel—

3 -

-

oping and testing ideas for instructional improvement.
e ; .

" This consumer-validation'prooess creates a body of research

v . ]

findings that téachers might more readily try to $ncorporate in bheir

classrooms because other.teachers found’them helpful. 1In addition, '

the process of implementing,and-testing research findings in class— .
rooms generates new ‘questions .for researchers to investigate.
/ * '

"ﬂa E e o

-

a 1 " . , '-
- close assoclation with classroom teachers, can hridge'this crediBility




- ‘ D .

- ’ . If the‘ultimate goal of re;earch.pn teaching 1s the‘inprdneJLnt“
of instructlon in echools, then tﬁbught need;~to be given to EiPd1Qg'
.ned and better ways of‘bfidging the gap, between research and claésrdpm-
préctiee.' Thia in Ltself should be an important focus of repeefch. \
. - 4 . .

The use bf research findingd on teaching by various role’ groups such as

' principals, supetuisora, and teachér qucatnrs should be 1nvestigated~

Also, studies focusing.on-the effects Df various modes of research
R R . s ' S,

» 'dissemination such as distributiap/of printed material, professional

. [y
restings, inservice programs, teadher center activities, and LeachQr
.

. education programs are needed. 7™ ' i

@bviously, there are some things that researchers ‘can do best, .
- . - ; ‘ * Y
and there are things that teachers are uniquely equipped to do. The .

pfbgram described in thig paper created a partnership that wag' practical

professionally healthy, and realistic., Perhdps the Murfreesboro
program ‘and 1its consumer-validation approach can serve as a conceptual - ;,"
model for the development of new and better ways to he1p teachers

1{ make use of research findings.

-y o




